
BPS READING CURRICULUM ADJUSTMENT 2020 FOR GRADES 1-6 

An analysis of the grades  1 – 6  reading curriculum was completed this summer by the Reading 

Curriculum Committee using The SAP Guidance on Priority Instructional Content.  

First, the committee mapped out what explicit skills instruction is traditionally covered in the spring of 

2020 using the Journeys Scope and Sequence and the BPS Instructional Guides/Reading Pacing Guides. 

The committee then cross-referenced this information with the rest of the scope and sequence to 

determine what knowledge and skills were introduced for the first time in the spring. Those skills and 

standards were prioritized for spiraling and support in the next grade level.    

Next, this information was cross-referenced with the Standards Scope and Sequence and Instructional 

Guide for the next grade level to determine if the previous year’s content needed to be 

incorporated.*  Targeted recommendations were then crafted for acceleration.  This included adding 

flex days to support student mastery and application of skills from the previous year. It is 

recommended that teachers provide targeted support for students in small groups based on 

diagnostic data.  

The SAP Guidance on Priority Instructional Content was used to determine what content from the 

previous spring was most critical for students to access the next grade level.  The following is a 

summary of the recommendations from this document.  Please refer to individual grade level analysis 

documents on the Reading Department website for a more detailed analysis.   

*Research-based RFS programs have intentional spiraled preview/review at the end/beginning of the school 

year. 

RECOMMENDATIONS FOR ACCELERATION IN GRADES 1-6: 

 Extend the lesson cycle from 6 days to 8 days to add in additional writing within each lesson, 

and to address missed grammar standards and skills. (1-6) 

 Use flex days to explicitly teach identified phonics skills from previous grade (1-3) 

 Add in student text discussion (Central understanding and TDQs (Text Dependent Questions 

added to each lesson)  

 Focus on vocabulary strategies, including affixes, to increase knowledge of unknown words 

encountered in a text   

 Integrate print concepts instruction throughout comprehension lessons. (1) 

 Use the existing assessments and differentiation tools to address other skill gaps from previous 

grade during targeted small-group instruction.   

FOCUS STANDARDS FROM SAP GUIDANCE:   

 FS.4 (Reading Foundational Skills) 

 Language: L.4 (meaning of words), L.5 (words relationships and nuances), L.6 (use words and 
phrases) 

 Reading Informational: RI.1 (key details), RI.4 (clarify meanings of words and phrases), RI.9 
(similarities and differences in two texts on the same topic), RI.10 (complex text)  

 Reading Literature: RL.1 (key details in a text), RL.4 (identify words and phrases in stories or 
poems that appeal to the senses), RL.10 (engage with complex text) 

 Writing: W.8 (information from sources), and W.9 (evidence from text – starts in 4th)  
 

 

https://achievethecore.org/content/upload/2020%E2%80%9321%20Priority%20Instructional%20Content%20in%20ELA%20Literacy%20and%20Mathematics_June%202020.pdf
https://achievethecore.org/content/upload/2020%E2%80%9321%20Priority%20Instructional%20Content%20in%20ELA%20Literacy%20and%20Mathematics_June%202020.pdf


 

HIGHLIGHTS OF CHANGES TO K-6 READING CURRICULUM FOR THE 2020-2021 SCHOOL YEAR 

 K-2: Heggerty Phonemic Awareness lessons replace Journey’s phonemic awareness lessons. All 
K-2 teachers will receive a Heggerty manual.   

  

 K-3:  CKLA (Core Knowledge) lessons replace Journey’s Read-Aloud lessons.  Stories were 
selected primarily to align to the theme of the story and / or to add CLRI content.   

   

 K-6: Step Up to Writing (SUTW) lessons replace Journey’s writing lessons 
 

 K-3:  LETRS explicit phonics lesson plans replace Journeys phonics lesson 
 

 K-3:  PowerPoints for CKLA and Journeys read-aloud lessons to aid in lesson delivery; this will 
be especially helpful for remote teaching 

 

 K-3:  PowerPoints for LETRS explicit phonics lessons to aid in lesson delivery; this will be 
especially helpful for remote teaching 

 

 K-6:  Central Understanding for anchor text added to instructional guides 
 

 K-2:  Text dependent questions (TDQ) for anchor text added to instructional guides;  HOT! 
(higher order thinking questions) are the TDQs in grades 3-6)  
 

 K-2:  Central Understanding and TDQs of read-aloud stories added to instructional guides 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

EXPLANATION OF COLOR-CODING IN K-6 READING INSTRUCTIONAL GUIDES  
 FOR THE 2020-2021 SCHOOL YEAR 

 

The chart below will be helpful to teachers in understanding the changes to the K-6 Reading 
curriculum that were made based on the above analysis of the reading curriculum.  Many of the 
changes to the K-6 reading curriculum were made based on the recommendations from the SAP 
guidance document. Below you will find explanations of the color-coding system you will see in the 
Reading K-6 instructional guides.  
 

Color  Meaning  

White/No Color  

(No change; standard, grade-
level content)  

Essential grade level content   

 

Bolded Red Print 

(Essential addition)  

Content was missed in previous grade; may need to reteach or provide 
additional practice for students  

Grey Highlight 

(Supplemental)  

Consider skipping; add in, time permitting, if students have 
mastered essential and recommended grade-level content   

Light Blue Highlight 

(Recommended)  

Content should be taught; however, if needed, skill could 
be incorporated during other parts of the lesson (e.g. writing, small group)   

Yellow Highlight  

(Replacement for Journeys )  

 

& 

 

K-2: Heggerty Phonemic Awareness lessons replace Journey’s phonemic 
awareness lessons  

K-3:  CKLA lessons replace some Journey’s Read-Aloud lessons   

K-6: Additional SUTW lessons replace Journey’s writing  

 

Yellow Highlight Yellow 

Recommendations  

 from SAP Guidance document 

added to IGS 

(new in 2020-2021 IG) 

 

 

The central understanding and essential TDQs (text dependent 
questions) added for the anchor text (K-6) and read-alouds (K-2) NOTE: 
TDQ = HOT! Questions in grades 3-6 and second half of grade 2)  

 

myON and other independent reading options should be assigned to offer 
students a range of complexity so every student can read with minimal or 
no teacher support. lessons  

Focus Standards from SAP Guidance: FS4, L4, L5, R1, R4, R9, R10, W8, W9 

 
 
 
 
 
 

https://www.myon.com/login/


 
 
OVERARCHING GUIDANCE FROM SAP GUIDANCE DOCUMENT:  
 

 In K-2, the focus should be on engaging students deeply in complex text to build knowledge and 
vocabulary, and Foundational Skills. Specifically, in the K-1 grade band, they recommend focusing time 
on systematic, explicit foundational skills with ample time for practice and application to decodable 
texts (which is addressed in the scope above), regular close reading of complex anchor texts through 
read-aloud with sequences of text-specific questions and tasks to support close reading, Systematic work 
with text-based vocabulary and syntax, and frequent discussion and writing about the anchor texts.    
 

 Students in grades 2 and 3 become more independent readers and writers. These are pivotal years for 
students; automating the patterns they learned in K and 1 so they read with fluency and confidence will 
serve as a foundation for the reading demands in later grades. Students continue to learn and practice 
rules for matching sounds to letters that make up words, and they learn new concepts - such as words 
that share the same root (e.g., add and additional) - that help them figure out the meanings of new 
words. They also come to appreciate that some words and phrases have meanings that are not 
literal (e.g. a piece of cake, hang in there.) Recognizing and understanding words help students read 
increasingly challenging stories and books and continue to build knowledge about the world. In addition 
to reading stories, students spend time with books or articles on subjects such as science, history, and 
the arts. Writing becomes an exciting way for students to use newly learned words and phrases to 
express ideas. They are writing clear sentences and paragraphs on a range of topics, drawing on an 
expanding vocabulary. They also become more confident speakers and listeners as they learn to 
paraphrase, clarify, explain, and report on information they hear.   
 

 Building the stamina and skills to read widely and deeply from a range of challenging fiction, 
informational texts, and other materials is fundamental to grades 4 and 5. Building knowledge about 
subjects through informal research projects and responding analytically to literary and informational 
sources in history, science, and the arts are key to students’ continuing success. Through wide reading 
on a topic and attention to vocabulary, students learn variations in word meanings: synonyms, antonyms, 
idioms, and words with more than one meaning. Students solidify fundamental language skills as they 
use roots, prefixes, or suffixes to analyze the meanings of complex words. Students also make essential 
strides in their ability to explain plainly and in detail what books say—both explicitly and what is implied 
from its details. By devoting significant time and effort to producing numerous written pieces over short 
and extended time frames throughout the year, students are writing effective summaries, book reports, 
essays, and descriptions of characters or events.  

 
 In the middle school grades, students analyze, define, compare, and evaluate ideas with more precision 

when reading, writing, speaking, and listening. They apply skills they learned in earlier grades to make 
sense of a range of more challenging books and articles as they address various topics. In particular, 
students’ ability to cite specific evidence and make use of the academic language and knowledge they’ve 
encountered in their own reading when writing in response to texts matures. As they work diligently to 
understand precisely what an author or speaker is saying, students also learn to question an author’s or 
speaker’s assumptions and assess the accuracy of his or her claims. Students continue to expand their 
vocabularies and use new words in their stories, reports, and essays. They use relevant evidence when 
supporting their own points in writing and speaking, making their reasoning clear to readers or listeners 
or constructively evaluating others’ use of evidence. This ability helps students in every facet of their 
studies.  


